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Welcome... t the third Newsletter from the Learning Technology
Development Unit in SSDD.

This issue has two main themes. The first focusses on what’s happening to
ensure a successful transition from a Moodle pilot to the real thing - high
availablity service, training and support.

The second theme illustrates how academic staff at UCE are using the
technology imaginatively to enhance the student experience, fundamentally
rethinking the curriculum, the assessment strategy and the teaching and
learning methods. As in the mystical lands of Narnia, so much can be achieved
by taking a few tentative steps...

Go on, change our landscape forever!

Illustration by Nicola Bartholomew, School of Radiography, H&CC, UCE.
Reproduced courtesy of the artist. All Rights Reserved. ©
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When we
installed
Moodle 18
months

We are just coming to the end of Phase Two, as shown below:

ago, the
Learning
Technology
Develop-
ment Unit
quickly
proposed a 4-year plan for its
adoption at UCE. This
deliberately promoted an
incremental or organic approach
whereby we could ensure that:
the infrastructure was capable of
supporting it; policies and
procedures could be developed
to ensure its effective use; and
that there were opportunities for
evaluation before we committed
ourselves to a course of action
that would be difficult to recover
from if things went wrong. The
last thing we wanted was to

Alan Staley

Timescale

Key Activities

Moodle @ UCE:

Phase Two
Early
adoption
©
S | Sept2004
IS to
2 | Aug2005

The Road Map

Extended Pilots:

Up to 10 live modules with students per faculty and Central
Services in the first semester and an additional 15 in the second

semester.

Active Experimentation by Staff.

follow the rush to implement a
VLE like lemmings jumping off a cliff!

This phase has gone exceptionally
well, as you will have noted by the
evaluations in the last newsletter.
There are now over 120 staff with
creation rights to Moodle, who are
busy developing modules. Apologies
to all of those staff that wanted their
modules to go live with students and
have been unable to do so because of

Moore’s Chasm

our conservative approach.

Considering that we have about 1000
academic staff, the graph below
should tell you that we are now
approaching the time when we will
have used up all of the early adopters,
and the ‘mainstream’ academic staff
will start to use Moodle.

Now this is a critical time, as
many innovations
simply fall down the
‘chasm’! Too often
the enthusiasm of
the early adopters

The “Chasm” Early Late makes little
Majority Majority impression
onthe

mainstream

staff or the

MAINSTREAM ‘rank and
Innovators file’. The

Early
\4 Adopters Laggards
2.5% 13.5% 34% 34% 16%

Time ——p

The Position of Moore’s Chasm in the Distribution of
Innovation Adoption

innovation fails to become embedded
and simply fades away, to be replaced
by something else a few years later.
Oh, we’ve seen that a few times in
Higher Education haven’t we?

I don’t think this is going to happen
with Moodle, as over 870 staff now
have Moodle accounts at UCE and of
these over 250 have enrolled on the
‘E-learning at UCE’ courses in the last
year. These staff can request creation
rights as soon as they wish and start
supporting their modules with
Moodle.

The key to crossing the chasm is to
realise that the mainstream have very
different characteristics to the
innovators and early adopters.
Whereas the early adopters will take
risks, and be pragmatic if something
goes wrong, the mainstream need
proven approaches before they are
willing to change their methods. The
early adopters thrive on change and
new challenges, but the mainstream
(particularly the ‘late majority”) will
need a lot more convincing.
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Therefore, please note the comments between Phase Two and Phase Three in the plan below:

As already mentioned, we’ve
got plenty of positive feedback .
from students to help convince Moodle @ UCE: The Road Map
the mainstream that adopting
Moodle is worthwhile. The last
18 months have also given IT Phase Two | c o Phase Three
Services time to assess the % Early '% S Mainstream
impact of Moodle on our A adoption = 5 activity
infrastructure. Thankfully, a E o 2 % c
successful £1.2 million Capital = 8 | Sept2004 2 2 S| Sept2005
4 bid will result in major 8 to RE to
upgrading to provide a high 2 | Aug2005 | 2.2 2| Aug2007
availability service for all the -
components of our Managed
Learning Environment. Please "
see the article on page 6 for £ | Modules to exist within Moodle
reassurances that UCE is serious S| as required by staff.
about this! o

<
Perhaps the mostimportant En
difference between the early x

adopters and the mainstream is
the level of support required. The early adopters are fairly self-sufficient, and are prepared to teach themselves, use trial
and error, and make use of horizontal networks to find solutions to problems. The mainstream, however, need formal
training, lots of support on tap, and a formal hierarchy in place identifying whom to go to for help. So, using some of the
HEFC e-Learning Strategy money, we have extended the secondee scheme to every department in every faculty! Please
find your contacts in the table below:

Birmingham Institute of Art and Design Business School

Moodle Administration Andy Saxon Moodle Administration David While
Faculty Secondee Faye Davies Faculty Secondee David While

Art John Wigley Mick Bridgman
Bournville Centre Bob Jardine Accountancy and Finance John Davis
Fashion,Textiles and 3DD Sheila Griffiths Management Tony Birch
Jewellery Jivan Astfalck Business & Marketing Lewis Jones
Visual Communication Andy Pearsall Computing Mick Bridgman
Media and Communication Faye Davies Learner Support Michael Schmidt
Architecture and Landscape Ljubomir Jankovic

Conservatoire

Moodle Administration Steve Halfyard Moodle Administration Steve Simmonds
Faculty Secondee Steve Halfyard Faculty Secondee Graham Lowe
Jazz Trevor Lines Early Years Sam Elliot
Administration Joanne Rutter Primary John Butlin
Secondary and Post-compulsory lan Axtell

Health and Community Care Law, Humanity, Development and Society

Moodle Administration Lilia Pegg Moodle Administration Matthew Machell
Faculty Secondee Paul Bartholomew Faculty Secondee Nick Morton
Department 1 TBC English Stuart Robertson
Department 2 TBC Law Sarah King
Department 3 TBC Social Sciences Matthew Cremin
Property, Construction & Planning Nick Morton
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By liaising with IT Services and Library Services we have developed an integrated training programme to cover Moodle,
CourseGenie, Library systems (including TalisList), and the fundamentals such as Word or how to use the Internet. This
is shown below. Please consider your own development needs, and book yourself onto whatever training you need.

AN INTEGRATED TRAINING PROGRAME

STAGE 1 STAGE 2 STAGE 3 STAGE 4
FUNDAMENTALS GETTING STARTED USING ALLIED MAKING THE
WITH MOODLE SYSTEMS MOST OF MOODLE
WORD 2003 COURSEGENIE 3 HR
INTRODUCTION ¢ Structuring documents

g, g, | * € V1e% (2515, Images, and
printing popups

r» ¢ Editing & formatting ¢ Adding hyperlinks
¢ Find and replace ¢ Self test questions
¢ Tabsandindents ¢ Using multimedia
¢ Spelling & Grammar ¢ Style mapping & design
T schemes
L »ENTEMEEATE] ¢ Adding CourseGenie content to
— o your Moodle module
»[ADvancep | PREREQUISITES:

(1) You are familar with Word
(2) You have amodulein Moodle

POWERPOINT
INTRODUCTION
# Create and edit

¢ Slide views

; ADVANCED MOODLE | 3 HR
¢ Insertobjects ¢ Discussion Forums & Chats
: . Spe!l & style check T Gn e T e nn + Choices
¢ Design templates X
! ¢ Transitions/effects/ 2 MO.ODLE ¢ Quizzes
: timings ¢ Addinga m?dule ¢ Journals
| : ¢ Module settings ¢ Glossaries
| L »ENTEMEEATE] . Bloc.ks and layout ¢ Assignments
| —_ — ¢ Adding resources + Lessons
I L»EAMED:I ¢ Introducing activities + Workshops
: - PREREQUISITES: * Wikis
You are familar with usin
WINDOWS 2000/XP . e ‘PR?ELII{rEV(;{J TSITES'
¢ Desktopicons . .
+ Navigation You have amodulein
+ Windows explorer oadc
# Shortcuts

+ My network places
+ My computer
+ Windows security

LIBRARY RESOURCES

AND TALISLIST ZHR

USING THE INTERNET | ¢ Search UCEEL (the Digital Library),

# Search electronic databases
+ Create a TalisList

|

|

|

|

| ¢ Search the library catalogue
|

| . .

| + Navigating with Internet

_ _ _ _ _ ’ Explorer Sk
¢ Searching for websites ¢ Addyour TalisList to your
and understanding URLs modulein Moodle
+ Favourites PREREQUISITES:
¢ Copy textand graphics (1) You are familar with using the
from awebpage into internet.
other applications (2) You have amodulein Moodle
Learning Technology
Development Unit
Please check the
Library Services Moodle Calendar
IT Services - please check For further details contact Keith (www.moodle.uce.ac.uk)
http://intranet.uce.ac.uk/iscomp Brisland, Linda Garratt or Carol Price from late September

for details on 3315299 (or e-mail them) onwards
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We are also in the process of
appointing a new Tutor for
Learning Technology
Development (Implementation)
to coordinate

these initiatives.

This phase of the project is
scheduled to last two years,
with a final mandatory phase if
management think this is
appropriate.

Timescale

The idea of including this phase
of the plan was a deliberate
statement to make it clear that
using Moodle was not
compulsory from the start. Many
universities have started here,
which has resulted in a fairly
instrumental use of the

Key Activities

Moodle @ UCE:

The Road Map

Phase Two
Early
adoption

Sept 2004
to
Aug 2005

Student experience

Systems evaluation
evaluation

IT standard

Phase Three
Mainstream
activity
Sept 2005

to
Aug 2007

Senior management

decisions

technology to provide little more
that a repository of module
guides. Students have soon found
little added value in using the VLE,
and consequently usage has quickly
dropped, and managers have claimed
that the systems are a waste of
money.

At UCE there have been some very
innovative uses of Moodle that have
really added to the students’ learning
experience. | hope this continues
through Phase Three, and adoption
increases at such a rate that most

modules are supported by Moodle by
2007 anyway. You can see from our
code of practice that the minimum
requirements are fairly administrative
—no one is telling you how to teach!

Now that each faculty has its own
Moodle, and its own Moodle
administrator, quality issues are being
addressed locally. Some faculties will
be customising this code of practice,
and no doubt some faculties will
have other ideas — but | hope it’s a

Moodle @ UCE: Code of Practice

useful reference point. I'll finish this
article by leaving you with a quote
from Sarah Knight from the Joint
Information Systems Committee,

The ‘e’ in e-learning is for
enhanced, not electronic

I’ll echo that...

Learning Technology Development Unit

My Module
1. Module Specification Category Tick v
Modules should include full documentation including learning outcomes, teaching and leaming methods, assessment details, criteria, workload schedule Essential
ete. etc. Please see Module Designer — httpuiiwww.ssdd.uce.ac.ul |:|
2. Reading List
Modules should include ‘Live' TalisLists that enahle direct assess to the library catalogue, full text journal aricles, and electronic services. Essential |:|
3. Announcements
mModules should include an Announcements forum so that staff can broadcast information to students concerning class cancellation, room changes,
submission details etc Essenigl
4. Independent Learning
Where appropriate, resources should be provided for students to enable thern to study in between classes so that their independent leaming time is Desirable |:|
structured and managed.
Resources used in class should be available in Moodle prior to the class to help students with disabilities and leaming difficulties.
Where the subject is particularly '‘terrm laden' itis good practice to provide a glossary.
a. Active Learning
Resources should engage the students in learning actively (not just passively absorbing information). Interaction may take place online, or students may Desirable I:I
need to prepare offline for subsegquent face-to-face classes thatmake specific connections to the independent learning. Such classes would be interactive
in nature.
5. Formative Feedback
Where appropriate, modules should include formative objective testing with automated feedback to help students gain a sense of achievement. When Desirable |:|
appropriate modules should include 'choices' to reveal group opinions and experiences
7. Learning Journals
YWhen appropriate, modules should include leaming joumals at key points in the module for the students to reflect upon their learning and for the staff to Cesirable I:l
give personal and private feedback.
8. Discussion Forums
Where appropriate, modules should include discussion forums to enable students to discuss key issues, solve problems, link theory and practice, and Desirable I:l
facilitate group work. Staff should be active in moderating these discussion
g, Tracking
Student activity should be tracked and interventions made where students appear to be disengaged with the rmodulz Desirable |:|
10. Evaluation
mModules should include a standard online module evaluation survey in accardance with the university schedule Essential I:l
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Moodle -
the Early
Days

On first
meeting
Moodle in
2003 IT
Services staff
were a little
sceptical of this open source
alternative to the more familiar
WebCT or Blackboard VLE offerings,
but their healthy cynicism soon gave
way to controlled enthusiasm as the
flexibility and strengths of this
product became more and more
evident. Alan Staley’s euphoric
descriptions of its suitability for the
diverse UCE academic environment
coupled with its open source
characteristics ensured that Moodle
got off to a flying start. The low cost
didn’t hurt either! Moodle trials
began in early 2004 and Alan soon
had a few volunteers from faculties
producing course modules and
content. InIT Services a server was
‘found’ and set up to host a trial that
began a limited service in September.
In no time at all student users were
hammering the system and soon hit
2,000 plus transactions a day. This
proved too much for the ‘borrowed’
server and Moodle was rapidly
promoted to a Sunfire server with
twin processors and a lot more
oomph! Access was also improved
and the “anytime/anywhere” model
was adopted using Active Directory
for user authentication.

The IT Services Team

Moodle Behind the Scenes

So what does Open Source really
mean? Well it means to many people
simply that it is free, but in practical
terms this means that the Moodle
code is published and shared by the
user community. It can be adapted
and modified but perhaps most
importantly users can invest their
time, effort and money creating
learning programmes and content.
Not too surprisingly the growth of
interestin Open Source solutions has
risen rapidly.

Moodle is our first encounter with
Open Source applications and the
experience to date has been very
positive. The Moodle technical

forums provide a very useful
reference base thatis invaluable
when troubleshooting. Based on
experience with a range of
commercial software suppliers,
Moodle bugs get fixed faster!

IT Services’ role in supporting Moodle
ranges from the provision of daily
housekeeping support, such as
backup and recovery to trouble-
shooting and
investigating
new Moodle
releases and
potential Open
Source plug-ins
to Moodle.

Our update
and
development
strategy is to
take advantage

operate in the event of many types of
failure mode.

Moodle sits behind a complex array
of technologies before it reaches staff
and students and although since
February 2004 users may have
experienced the odd problem with
Moodle the fact is that Moodle itself
has never once failed or had a
problem running.

Proposed High Availability Configuration for Moodle Deployment

Requests
from Web for
Moaodle

of mainstream
Moodle, which

is supported by
aworldwide HE@H

team of IT .
developers and

enthusiasts,

and only make

essential UCE customisations such as
Active Directory authentication and
the deployment of multiple Moodle
faculty sites from a central Moodle
platform. This approach ensures we
stay in line with mainstream Moodle
and take advantage of any new
developments.

Mool Server 1

Current developments include the
hosting of some Moodle contentin a
customised Digital Library vault. This
provides another layer of data
security to protect valuable teaching
materials.

Moodle availability is a key issue for
IT Services and there are plans to
implement a high availability
system with a failover capability
in the event of a hardware
problem. At the moment a Moodle
server failure would take at least two
hours to recover from the time
corrective action was able to start.
Not too promising at 3 o’clock on a
Sunday morning! However, by
providing immediate failover
capability Moodle will continue to

Heartbeat controls which
server to use.

[

\‘\
\\
~
HeartBeat S E
Software e ey
Keeping

servers in line
and monitoring

QAOo00

Moodle Server 2

Meet the Moodle Team

Moodle is supported in IT Services by
a multidisciplinary team. Key players
in the implementation are David
Streather, Senior Developer and Paul
Walsh, UNIX Systems Manager. The
project is managed by Janet Bentley,
Applications Support Manager,
assisted by David Booth, Support
Analyst. From the initial pilot back in
February 2004, the project has been
championed and supported by Colin
Tennant, Director of IT Services.

Moodle Futures

The future for Moodle looks good but
still poses some challenges. Growth
of the system and the rate of growth
will be difficult to predict but it will
grow. Usage patterns vary and again
we know from network usage that
student patterns of use are full of
surprises and difficult to predict. We
can say, however, it will be
interesting and hopefully not too
exciting.
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This article
demonstrates
how
simulations
and
multimedia
resources
developed ‘pre-adoption of our VLE’
can be integrated with and accessed
through Moodle based programmes
of study. The Virtual Ward is a visual
learning environment and a patient
assessment simulation that has been
developed within the Faculty of
Health and Community Care. It
presents students with real world
scenarios related to patient
assessment and provides them with
opportunities to develop their
problem identification, problem
solving and information filtering skills
through collaborative or independent
learning activities.

Nigel Wynne

The application is currently used to
support both a distance learning
module within our foundation degree
programme and a number of
on-campus modules within our
pre-registration nursing programmes.
Itis blended with traditional campus-
based learning and teaching activities
so that students receive an enriched
learning experience.

The Virtual Ward provides students
with an opportunity to assess patients
(see Figure 1), interpret the
significance of the information they
identify and suggest how they might
actin response to this information.
Students learn through their

Figure 1: Select a patient

interaction with the Virtual Ward,
during more traditional classroom-
based sessions and during plenary
sessions. Three patient case studies
structure the modules that currently
use the Virtual Ward. Each patient
represents common problems and

The Virtual Ward: Solving Real World
Problems within Real World Contexts

experiences a change in their
condition that students have to
interpret and respond to.

There are two key areas within which
students are asked to interact. The
reception area shown in Figure 2
provides students with an
opportunity to access module
resources through the bookshelf,
participate in online discussions via
the notice board, read patients’
medical notes contained in the notes

Figure 2: Reception area

trolley and access information stored
in the filing cabinet.

The patient area (see Figure 3) again
provides students with an
opportunity to identify access and
filter information about each patient.
In this space this is achieved by
looking at the patient’s charts
contained in the clipboard at the end
of each bed.

Figure 3: Patient area

The charts vary for each patient but
typically include a drugs chartand a
range of observations charts (see
Figure 4).

One of the most exciting features of
the Virtual Ward is the opportunity it
provides students to choose how they
will assess each patient. Assessment
options are represented iconically
around the bed space e.g. arterial
blood pressure can be assessed by
clicking on the blood pressure
machine. When this is done a value
occurs and the software records that
the student has made one choice.
Only 15 choices are allowed out of
between 30 — 40. This aims to
encourage students to make
decisions about what information
may be most relevant to each
patient’s condition. Where
assessment options cannot be
represented iconically they can be
accessed through a drop-down menu
above the patient’s bed.
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Figure 4: Patient charts
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Figure 5: Assessing the patient -
generating new patient information

After choosing 15 assessment options
the student is given some feedback
on the appropriateness of these
options to the patient’s condition and
situation.

Students have an opportunity to test
their own understanding of the
patient’s experience by taking an
online MCQ, upon completion of
which, feedback is automatically
generated (see Figure 6).

of the charts, assessment
values, MCQ questions and
answers and can view the
extent to which students are
engaging with the software.
Because the Virtual Ward is
web-based, these functions
and the resource itself can be
accessed from anywhere
with an internet connection.

The software’s user interface
is Flash-based and is
supported by a Microsoft
Access database via Java
servlets. Itis being
developed by a team of academic
staff from the School of Nursing that
includes Tim Badger and Matthew
Aldridge and by a number of clinical
staff associated with the Faculty’s
Linked Teaching Initiative. The
software development was facilitated
by a unique collaboration with the
Technology Innovation Centre. Here
we provided a final year software
engineering student, Francesca
Stephenson, with a project for her
Masters dissertation and in
turn we received the benefit
of her skills and expertise.

The web link to the Virtual
Ward can be added to a
Moodle programme using

B OMedulla oblongata

€ ORight atrium

D Ol ofthe above

the “add a resource”
function. The transparency
that Moodle provides

Figure 6: Multiple Choice
Questions (MCQ’s)

Given the pace of change within the
Health Service and the variety of
contexts within which acute nursing
skills are taught, it was important that
this application was adaptable by
teaching staff with relatively little ICT
skills or experience. For this reason,
an extensive array of administrative
functions has been built in that
allows the teacher to adapt the Virtual
Ward so that it aligns most closely to
the learning outcomes and
summative assessment, particularly to
the module they teach within. For
example, any teacher with
administrative rights can change any

students and staff helps
demonstrate how a variety of
learning and teaching
activities relate to each other
when used within a blended
learning approach.

Recent evaluations are
informing further development. For
example, some students would like to
be able to have the correct answers
on the MCQs revealed after each
sitting and this is something we will
incorporate. Also, some students
would prefer more structured plenary
sessions following virtual ward
activity.

A significant number of students
indicate that the software is having a
positive impact on their learning.

“Best module so far in assisting
learning process.”

“Virtual Ward was excellent, a good
learning tool, a good source of
information and accessible from
home.”

“Like the Virtual Ward aspect, as free
to facilitate our own learning and
spend as long as we liked on each
part as opposed to note taking in
lecture.”

“Enjoyed the Virtual Ward; it is an
alternative method that | think is
effective.”

A number of evaluative activities are
planned to facilitate our
understanding of how students
interact with and make best use of
ICT within a blended learning
approach and the data from these will
inform future developments. A great
deal of interest has been generated
across the Faculty, and other
institutions in the UK and Europe.

Don’t hesitate to get in touch if you

would like to know more about this
development and gain guest access.

Nigel Wynne
Senior Academic
Learning and Teaching
Faculty of Health and
Community Care
0121 331 7172
nigel.wynne@uce.ac.uk
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One of the
key benefits
of the
largely
electronic
delivery
offered
through
Moodle is
the ability to
innovate the style of assessments
offered to students. Along with my
colleague Cain Evans | have been
looking into ways of better preparing
students to undertake a final year
undergraduate computing project, a
process which we consider largely
involves developing students’ abilities
to find out information and develop
new skills as they are needed. Moodle
is used to administer what is largely
anindividualised assignment process.

Thomas Lancaster

We have developed a process of
patchwork peer review and we

Patchworking involves a student
compiling a number of short pieces
of work, which can then be
combined, in pieces and with
additional text where appropriate, to
compile a submission for assessment.
Peer review involves students
formatively and/or summatively
assessing the work of fellow students
based on provided criteria. The
process we have developed combines
both of these with topics relevant for
participating using the Moodle
functionality to greatly aid in the
administrative process.

The way in which we ran the
patchwork peer review assessment
for project preparation was as
follows: at the start of the module
students were assigned into groups of
around twenty and allocated a topic
that could form the basis of a final
year computing project (although
students were not explicitly told this

7} A2C: Suggest a research question - Microsoft Internet Explorer

File Edt View Favorites Tools  Help

giving general impressions on the
topic, next identifying, summarising
and critiquing a relevant research
paper, finally suggesting a more
focused research question from that
paper. Students were encouraged to
actively engage in discussion and
supported in this process by limited
tutor moderation and short video
lectures.

At this point students became able to
access the assignment specification,
complete with a marking scheme,
splitting the task into criteria assessed
on an ordinal scale. The delivery of
this was through the built in Moodle
Workshop module, which handles the
peer review process and the
allocation of students to peer
assessments, something that would
be an administrative nightmare if
done by hand. Students were required
to complete an assessment, involving
them identifying a research question,
along with relevant
papers and suggesting

[ ways that the question

Gback - = - Q) & | @oearch [GFavortes Greda 3| By S = &

could be identified. They

| address [&] it jsci.mondle.uce.ac.ukimodiforumidiscuss phprd=1934

j @G0 |JLmks @&)Add+ Continue &) Add + Edit & Cancel

were expected to use

|D\sp|ay replies in nested form j

patches of their own

|ane this discussion ta j

Suggest a research question
by Thomas Lancaster - Monday, 21 Februany 2005, 04:39 PM

This is the final topic that you will need to contribute to prior to submitting the first assessment.
Based on the research paper that vou read and summarised, suggest an outstanding research question in the field vou have looked
at. This should be something that could form the basis of a final year project. You should describe where this question came from

- whether it is directly out of the research paper or is based around vour readings. It needs to be a question that can be tested.

Your patchwaork assessment will involve yvou suggesting possible solutions to this question or a question posted by another student.

writing and those of
other students.

The peer review involved
students being allocated
six submissions to
assess, including their
own, and asked to
provide marks and
feedback. The

Delete | Reply

Re: Suggest a research question
bry - Tuesday, 22 February 2008, 03:19 PM

The question that | have decided to apply here based on the research paper that i have summarized is:
Could online games especailly imaginative and highly focuesd games improve social learning?

| have produced this question through reading through the artcicle that | summaried. Reading through the artcile | noticed a
great possible link to social advancement and learning through information embedded in the dynamics of & game.

Reference: http://delivery.acm.org/ 10,1145/ 990000/ 986206/ p 17 33-
raybourn.pdfkey1=9862068 key2=67 3970901 1 coll=portal d dl=ACME CFID=385%6 11 28 CFTOKEN=2284236%9

Show parent | Split | Delete | Reply

submissions included
those from outside their
original group of twenty.
The mark awarded for
students was based on a
weighted average of the
reviews they received
from other students and
a component for the
accuracy

&

would be keen to see if this can be
applied successfully in other
disciplines and in other situations.
The anecdotal feedback from the
process, which has been run through
in its entirety twice, has generally
been positive.

at the time) with an associated
discussion forum. An example topic
would be ‘methods of preventing
spam messages’. Students were
then taken through a structured
asynchronous discussion by an
allocated tutor over the course of
three weeks, involving them first

T B ecalinranet

of their marking, based
on the calibration of the
marks they awarded
with those awarded for

the same submissions by their peers.
The Workshop module allows the
results and feedback to be

easily made available to the
participants.
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Some main strengths #} A2C: Assessment 1 - Patchwork Peer Review - Microsoft Internet Explorer -]
Of the patChWOI'k peer J File Edit Wiew Favorites Tooks Help |l
review process have | wBack - = - (D[] B Dhsearch GaFavortes Fmeda # By S = H 4
become apparent The | Address [&] htpfisc moadie uce. ac.ukfmodfworksho 5. phpPaction=vi rtaa=14aaid=270  ¥| a0 Hun»s @)add + Continue E]4dd + Edit @] Cancel
key is perhaps that
students are Element 7: The quality of the solutions or tests identified in the student's patchwaork assessment. The description should make it
continually Working clear why these have selected and how an optimum choice was made.
towards assessment; Wieights 2,00
there is a belief that Grade: Excellantiine R IR R Very Poor
most students are ‘ Feedback: |Good ideas about how businesses can avoid cyber crime, e.g providing authentication to authorised personnel.
assessment driven and \
since regu|ar forum Element 8: The quality and correct formatting of the referencing. Higher marks should be awarded for a more appropriate choice
contributions are SR
required fora weigh: 1.00
successful patchwork, Grade: Excelent © & £ VeryPoor
students need to work Feedback: Referenced throughout the report aswell as a seperate page at the end of the report of all the sources and material
from the start of the faecl
module. Many !
students have gone Element 9: The overall quality of the final patchwork submission. A submission that pulls together a running theme with appropriate
beyond the bare reflective material used to cohesively link the patches should be rated highly.
minimum required, waights 2.0
regu|ar|y Checking Grade: Excellent o s ‘o &} Very Poor
MOOd|e to keep up to Feedback: Overall i thought it was a good report to read. Provided useful information about the affects of not dealing with cyber
date with progress in crime. Provided own views alongside material to back points up.

their forum. The

choice of assessment is geared
towards the learning outcomes most
appropriate for a project preparation
module, since students are developing
critical thinking and research skills,
both by looking at academic sources
and looking at the work of other
students. Students are not often able
to see how a marking scheme is
applied or how other students tackle
similar problem and these benefits
will hopefully allow them to complete

JF\Ie Edit Wiew Favorites Took  Help

their crucial final year work more
successfully.

The strengths of Moodle from a tutor
perspective have been immediately
apparent throughout this entire
process. With a module such as this,
which runs every semester, it is
necessary to minimise the
administrative inconvenience whilst
creating a standard pattern of delivery
for the students. Moodle allows a

;AZE: Assessment 1 - Patchwork Peer Review - Microsolt Internet Explorer

standard workshop structure to be set
up then restored each semester,
requiring only minimal changes to
reflect updated choices of topics. All
number-crunching aspects are
handled internally. Students receive
largely individualised assessments,
based on their selection of research
questions, a key plagiarism
prevention strategy. They also receive
greater levels of feedback than would
be a module norm from the peer

review process. Itis our
I

impression that the

| wmpack « = - (D[ & @Qoearch SFsvortes veda 0B | By S = 5] &

participation rate on this

| advess [{€] hitp:}fsci.moodle. uce.ac.kimodfworkshapfsubmissians. php?id=5574gaction=displayfinalgrades

=] P ||uiks @ladd+ Continue  @]Add+Ede @] cancel

module has been higher than

Student Submissi Assessments | Assessments by | Assessments Overall
Heen ubmission by Tutors Students Dene Grade
Weights | \ 1 \ 1 | \
: 37 40 (34) {28} |6 (31433529
‘ ‘@ llegal Downlaods Of Music ‘ 37 27 39 156 3156 ) 37
&1 Report on Tactics and countermesasures 63 62 {64} {40} 43} |6 (38413550 67
to prevent cyber-crime {75} {75} {75} 7556 )
&1 Preventing and monitoring illegal o 43 {44} {31} {31} |6 (51 28 44 43 e
downloads of music. 43} {39} {49} 2634 )
@] Information Warfare And Cyber crime = 35 {56} {33} {38} |6 (38 28 28 30 -
(A2C) (39} @3 {30} 91 | 4313)
43 {43} {243 {51}
6 (B 516138
@] bahader_ali_patchwork, 43 {38} {613 {38} (49 4 43
a4
i 52 {46} {551 {51} |6 (56 49 36 45
@] A2C Patchwork By Imran Al 52 52
atchwork By Imran Ali 56 (51 4325)
@] ONLINE GAMING INDUSTRY (PATCH o 32 30] (43 (6] (6 (53332059 |
\WORK) 3} {18y {28 59 2043)
%) Report on |llegal Downloads of Music 54 516{%5}{4{:}”{4{2}6} P (5305;4; & 54
@1 42C Patchwork Assignment (Majed o 44 {43} {531 {58} |6 (18 38 36 28 i
Bashir- Group C) Online Gaming {25} {46} {43} 46 38 )
@] Tactics & Countermeasures to prevent “ A1 (56} {617 {36} |6 (39 356 14 3 1
Cyber-Crime (Sundeep Bath) {33} (39 (21} 3B50)
"‘;’l AT DATCHWARK RY ARMICH RHATT ACHAR

standard taught modules, due
to the flexibility for students
takingit, albeit by not as great
a factor as we would have
liked.

Itis hoped that our
implementation of patchwork
peer review, or a variant of it,
will be appropriate for a large
number of modules and will
go some way towards helping
the development of teaching
and assessment methods that
are more suited for electronic
learning than their traditional
classroom-based
counterparts.

|&] http:Jfscl.moodle. Ucs. ac. Lkfmad/workshop, php?acti

id=57 L

(& Local intranet
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The Skills
Teaching Team
in the Faculty
of Health and
Community
Care teach
essential
nursing skills to
large numbers
of pre-
registration students and while there
are numerous skills books available it
can be difficult to describe all the
nuances of complex psycho-motor
skills using text and pictures alone.
The taught skills sessions are the only
opportunity for students to practise
these skills prior to practice
placementand are importantin
developing professional identity and
confidence prior to clinical practise.

Kirsty Wedgbury

The primary method of teaching such
skills has been to gather the group of
students in class, and for the lecturer
to demonstrate the techniques
involved, before allowing the
students to practise the techniques on
their own as the lecturer moves
around the classroom helping with
difficulties. Great — but not with 400
students! So, we divide the cohort
into groups of about 20, each with a
different lecturer. This helps, although
there is some concern from the
students regarding the consistency of
the experience. However, there are

+ Some students demand more
attention from the lecturer than
others, leaving the quieter students
with less help.

¢ Some students may be unsure that
they have got the technique right,
and they may leave the classroom
anxious about doing this for real in
clinical practice.

Could Moodle help? | was first
introduced to Moodle while
studying the PGCE and quickly
realised its potential application to
skills teaching. It seemed to provide
the ideal medium to support the
taught skills sessions.

Moodle is being used to develop
supporting materials for the Blood
Pressure Measurement session and
includes interactive quizzes, video
clips and animations to help illustrate
the theory. There are links to the
physiology webpage and other
online resources so that students can
build on the taught sessions at a

pace to suit them. In particular, the
resources developed by SALT (UCE
students working under the
supervision of Niall Mackenzie) will
hopefully overcome some of our
problems. In Figure 1 you can see the
use of video ‘close-ups’ to show the
detail of a technique (something that
students would struggle to see if they

still problems even were at the
with a group size of PRI AEIRRIEEEs g Packofa
20: ot - o - @ [0 G| Qe ol Gredo 3] D S = 5 & group of
ndress [€] e o i =] @so ||k 7| 20)
¢ Notall students
can see everything The
that is being animation
demonstrated. in Figure 2
shows the
¢ Students only have dropin
one opportunity & blood
to see whatiis olooccle) @w pressure,
involved before - e While
attempting the playing the
technique Figure 1 associated
themselves. sounds of

¢ Hearing the flow of blood through
a stethoscope while adjusting the
valve and watching the
sphygmomanometer (for example)
can be difficult for students —
especially given the ‘buzz’ of a
classroom full of students.

the flow of blood. And most
importantly, the quiz in Figure 3
incorporates full sound and video,
allowing the students to practise the
co-ordination of listening to the
sound of blood flow while watching
afalling sphygmomanometer
reading. Students getimmediate
feedback from the system tool

3 hetp:

=/ eewrvnmoodie.uce.acuk/file.php/ 154 /taskd_TEsw

Figure 2
Fhack ~ & - @ 2] ] Qsearch [alFavorkes @eda 3| To- b 4 = 0s,
e [ET vt oot o miasepsiens sho6-5105 ERATY

This is an adaptation of the tutorial created by the Aberdeen Medical Faculty, in conjunction
with the British Hypertension Society. See:

http://www.abdn.ac.uk/medical/bhs/ tutorial/ tutorial.htm

1 Please watch the video and listen to the audio very carefully (the use
of headphones is recommended).

Click the play button on the video.

e
OO D
Enter your blood pressure reading in the form xoc/yyy.

Answer:

Figure 3

Students will be able to book a skills
room to practise blood pressure
measurement and can use the
Moodle resources to check that they
are following the correct procedure.

In the future, if we could encourage
our practice partners to adopt
Moodle, these resources would be
available to nursing students in
clinical practice. Again, they can
check techniques and search for
additional information if they come
across a difficulty in the clinical area.
This has the added value that trained
staff could also check what is taught
in university and ensure equity with
placements.

Itis anticipated that this resource
could be used by the midwifery
students and students on the
Foundation Degree Programme as
well as nursing students. The British
Hypertension Society have expressed
an interest in viewing the resource, as
currently they only have resources for
qualified practitioners.

This package will be piloted initially
with a view to further developing
supporting materials for other

essential nursing skills.
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For several
years, lecturers
in The Depart-
ment of
Computing
have used a
Lotus Notes
discussion
database to
support the
delivery and assessment of
Information Systems in Business, a
first year, first semester, double
module in the undergraduate
computing scheme. The coursework
for the module is a group assignment
involving the submission of a tender
document to provide a new system
for a fictional company. As well as
traditional lectures and seminars, the
assignment work is supported by the
online discussion database. Here, the
Managing Director of the company
and a number of ‘consultants’ post
statements and respond to student
questions. These roles are played by
members of the module team, but
the students are not told this. In the
last four years this module has had
enrolments in excess of 150 students.

Michael Bridgman

| used the posting statistics for the
2002 cohort as part of an evaluation
of the use of the discussion database
for my project on the MAin
Education. Despite the incentive of
up to 10% of the coursework marks
being awarded for contributions to
the discussion, 43% of the students
taking partin the module made no
postings at all. It seemed that we
were not even getting the quantity,
never mind the quality. The
evaluation of the use of the database
against identified principles for
successful Computer Mediated
Communication identified certain
shortcomings, in particular, the lack
of an induction process to the use of
the database and no opportunity for
the students to familiarise themselves
with each other. Stages 1 and 2 of
Salmon’s (2000) model had been
missed out:

¢ Stage 1: Access and Motivation,
where you try to sort out the
technical aspects of getting online
and getting the students to make a
first posting.

¢ Stage 2: Online

A1S - Information Systems in Business

[ Weekiyatine

Socialisation

where the students

establish online e
identities and find —
others with il

whom to interact.

In other words, it was a

o
um forthe modue and & copy

the 1S Discussion Forms

mistake to throw the
students straightinto the

i bvief anc case sy, and SQrtng Yourseles ot nca groups.
divdual

discussion periods. The
Notes environment is not
particularly easy to use and

Bk

- iy Group toductons fonm and then
done by e end o sk 2

many students had given

up when they ran into
difficulties trying to post.

R raacher forum

Also, expecting the o

postyourgroup.
jourseF indivually yet. plezse sa

W ofthe week. Fyou baventinroduced | ||

inm e nd of e weel
it only"hello”-to the Inividua trocctions foram

students to start working effectively
in groups during their first couple of
weeks at university was not realistic.
So, for 2003 we included an initial
period where the groups made a
posting introducing themselves to the
Managing Director of the company in
the scenario. This seems to have been
a success. With a little prompting, all
of the groups posted and most of the
technical and housekeeping issues
were resolved. The groups took the
opportunity to create group and
individual online identities. The fact
that many of these were invented
should not detract from the
socialization aspect of this period.
The time spent as groups inventing
CVs must have been beneficial from a
team building point of view. The
number of students making postings

to add a photograph, to help them
recognize each other and us to
recognize them. Sadly, most of them
stuck with the default ‘smiley’. Some
did use real photographs of
themselves while others went for
pictures of famous cricketers or
racing cars.

The personal introduction forum
really took off. Between 30t
September and 8" October, 86
students posted introductions. This
represented 81% of the students who
submitted the assignment. Having an
online introduction for a course that

is delivered face-to-face may seem
little redundant, but this was during
the first two weeks of the course and

also improved; the percentage
of students foregoing 10% of

their marks dropped to 34%.

In 2004 the bright new world
of Moodle seemed to offer a
number of ways of improving

the online aspects of our
module. Once we had got
around the problem of dummy

IDs for our fictional

consultants, we were ableto =

create profiles for them and give
them a visual identity (evaluating the
impact of the photographs we chose
on the students’ perception of the
consultants would be a whole new
research project!). The discussion
forums and group introductions
would continue, but now we asked
students to create profiles and post
aninitial introductory message. For
the profiles, we encouraged students

several students seemed to
appreciate the opportunity to
get to know people online as an
alternative, or supplement, to
making face-to-face contacts.

Reference

Salmon, G. (2000) E-Moderating: The
key to Teaching and Learning Online,
Kogan Page, London.
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What is PDP
and why do
we need

it?

In February
2001 the
Quality
Assurance
Agency (QAA)
produced Guidelines for Higher
Education Progress Files and set a
deadline of 2005/06 for the
introduction of Personal Develop-
ment Planning (PDP). From that date
all students studying for an HE award
will have to be given the opportunity
to do Personal Development
Planning.

Ruth Lawton

The QAA envisaged that the
introduction of PDP would provide a
number of benefits for both students
and staff. The primary objective for
PDP is to enable individuals to
understand how they learn and to
enable them to plan, review and take
responsibility for their own learning.
This should encourage a positive
attitude to lifelong learning and help
students to become effective,
independent and confident self-
directed learners. PDP should also
help students to improve their
general skills for study and career
management, to articulate their
personal goals and evaluate their
progress.

What does UCE think of this?

The UCE Progress Files Working
Group was formed in 2002. Its remit
was to oversee the introduction of
Progress Files and to investigate the
potential benefits to UCE —its
students and its curriculum — of PDP
and, confident of the benefits, to
ensure implementation for all UCE
students by the 2005/6 deadline. As
part of this research, there have been
several successful and continuing
pilots in different faculties. Each pilot
is unique and relevant to its host
course / faculty. All address the Four
Core PDP Skills as identified by the
Working Group:

+ Reflection

¢ Action Planning

¢ Self Awareness — including skills
auditing

¢ Career Management

As well as the trials, UCE is currently
developing a generic PDP module for
Moodle (a Moodule?) that courses
may choose to adopt. However,
course teams may choose to design
their own way of delivering PDP to
students. There is support available
to help you do this. Contact your
Faculty PDP representative or Ruth
Lawton (contact details below).

What does this mean to you?
You will need to:

¢ Ensure that your students know
about PDP e.g. in pre-course
documentation, Programme
Specifications, Student Handbook
etc. all of which must reflect the
importance of PDP to the course.

¢ Inform your students within the
first 6 weeks of starting their course
about your PDP scheme by means
of a face-to-face introduction.

what else you could be doing to
introduce PDP. Use the contacts
given later to get your Guide for
Busy Academics.

Andy Saxon takes a closer look
at the BIAD MA Visual
Communication PDP ‘Moodule’

Based upon the UCE Minimum
Specification Document the course
director and | reviewed how the
course was performing against the
four core skills needed, in each of the
three stages of the course: PgC, PgD
and MA.

Afairly detailed picture was quickly
built up of strengths and weaknesses
found. e.g.

¢ A big strength of the MAVC is that
the course strongly encourages
Action Planning through its
Individual Programme of Study
structure, supporting it consistently
through regular one-to-one
tutorials.

¢ A weakness of the MAVC is that the
course does not support Career
Development at all well in its
current delivery.

=] @0 ||unks E]add+ Contiue Eadd + Edk €] Cancel

You are logged in as RUth Lawton [Logout) :I

Turn ediing on

Latest Mews

Add a new topic

Mo news has been posted yet)

Upcoming Events

There are no upcoming
events

Recent Activity
Activity since Monday, 6 June 2005,
02:10 Pt

Full rapor of recent activity.

Nothing new since your last
Ingin

ir_actinn nlan far =l

H Address [ €] hitp: [ mondle.uce. ac.ukfcourse/view php?id=153
MA Visual Communication PDP Pilot
Moodle @ UCE » MAYCPDP

People Topic outline

A participants . .

i Groups Introduction to Personal Development Planning

¥ it profite This site is intended to help you develop the four core skills identified by the University's
Personal Development Planning group as impartant to students at al levels, both during
and after their studies, They are: Reflection, Action Planning, Self Awareness (including

Activities <kills auditing) and Caresrs Management.

2 Forums

Resaurces .
B riews forum

Search

1 Welcome to your Personal Development Portfolio.
Search forums How to use the site.

You will see below a series of topics, only one of which will be relevant to you at any time,
Depending on whether you are in PEC, PED or A, and which week of the course it is,

g choose the relevant topic and start warking through the tasks and activities in time for
your tutorial in the stated week.

£ Turn editing on

Settings... take sure that you complete all of the tasks in good time for your tutorial, as you will

0 utors need to take print-outs of the completed activity forms with you. These will be used as

. part of the tutorial discussions

9 students

& Backup.. You will need to camplete a Reflective Tutarial Form for every tutorial you attend, 5o that

o Restare st arrive wrall red tn diseics innr wnrk{research in nraaress and wn

@

You may want to:
¢ Map where PDP is currently
delivered through the structure of

your course.

¢ Get more information about

[T [ [EEvLocalintranet

After reviewing the strengths and
weaknesses identified, a plan was
devised:

¢ The Pilot will be provided
immediately to all current MAVC
students, regardless of their stage
of study.
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* The Pllot Wi” be deIiVered Via JAddress I@j hittp: {fenee, moodle, Uuce, ac. ukf coursejview, php?id=159 ﬂ e HLinks ©)Add + Conitnue (& Add + Edit ]
Moodle; students will then
have access both on and off 6 MA - Stage 1 (FT Week 2...PT Week 4) Ll

campus to the learning

Key Issues
materials and assets provided.

This tutorial, at the transition between PgD and M4 asks you to look both backwards and
farwards, Backwards to review how the PgD stage went, and forwards to plan for the

¢ A c|ear and thorough devetppr{went of your study in the final M& stage of the cnulrse‘ Alsa, lit's probably time to
. t d t to PDP ” b be thinking about a CV, so thatyou are ready to apply for jobs later in the semester,
Introauction to Wi (S
provided to Students in a face_ Things to do before the tutorial
to-face lectu re, with an £ http:/ /www.moodle.uce.ac.uk/file.php/159/C¥sStepByStep.doc - Microsoft Internet E o [m] 3

JF“E Edit  View Insert Format Tools Table GoTo  Favorbes  Help |

associated workshop that | v - > - @ B | Dserch [Erevortes Btreda | 7 B & ] 2]

introduces the Moodle site.

| ddress [&] http:frw.moodle, uce. ac ukfile. phpy 159/ CisStepByStep. doc | @e HL\nIG B
Final showing Markup = Show= | 48 %3 v - & - | Q¥ - 3| & !
¢ The Pilot will be run thrOUgh [c] -l-l-\-zw‘3-|-4w‘5-|-5-|-7w‘S-\-Qw‘ln-l‘llw‘12-|‘13-|-14w‘15-|-1sw‘17‘|‘1S-|-19‘_

the students’ fortnightly .
personal tutorials. We propose :
to ‘script’ two of these *

CVs — Step by Step

meetings per stage as PDP m STEP 4 STEP 4

tutorials. These will take place P o TSI itte Wnst et o Y b e e ettt

at week 2 and at week 8 of * raitas, Imaledge md o inch yosom bR ihe  Inftrshon vt mos ety Mok &rasers give

the 15 week semester. Iéjﬁ =kl T e y

and plan your new CV, Y¥ou should also use the Cv Skeleton Form o collate and hold
+ Students will be expected to Information that will g on your °.

arrive at their PDP tutorials

having completed the associated ¢ Itis hoped to move away from What about the generic PDP

pencil and paper activities pencil and download/paper ‘Moodule’?

that they have downloaded from towards a fully online model as our

Moodle. These activities (skills knowledge of what works/doesn’t This is being developed now. It will

profile, academic progress review, work improves. go live to students in mid-September

work experience audit, etc.) will be

used to drive the tutorial If you want to find out more about At the same time, we are also

discussions, according to a skeleton Andy’s pilot please contact him developing a staff PDP module to

structure provided to tutors in (details below). show you case studies of all of the

advance. current pilots, provide resources,
information and support to help you
get started. This will go live in August
so keep an eye open for it on Moodle.

Contact us?

Andy Saxon Ruth Lawton

Senior Academic Head of Careers
BIAD tel: 5588 or email
Tel: 5869 or email ruth.lawton@uce.ac.uk

andrew.saxon@uce.ac.uk
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Those of you Figure 1
who have
created
Moodle |
content will @ ILLUMINA . uce

already know
how within a
Moodle
course, items
can be pulled together by simply
‘cutting and pasting’ the address
from the browser. Something I’'m
becoming more aware of especially in
recent years, is a format called
OpenURL - which might allow us to
journey a little further towards the
place where all our electronic services
can seamlessly link together.

Mark Brown

The challenges come when we try
and integrate with more established
resources that already have their own
syntax, and their own gateways. In
the last issue of Digital Future, Peter
Ebrey talked about TalisList and its
ability to harvest resources. The
potential number of items that we
could link to with such a tool is
daunting — and this is just at a ‘title’
level, not even at an ’article’ level.
Many of our 2000+ electronic
journals provide full-text content that
we host as title-links on the library
web pages as well as within the
catalogue. | maintain a list at http://
library.uce.ac.uk/linking.htm of
electronic journal links that anyone
can copy and use in Moodle. These
can also be harvested as manual URLs
within TalisList.

But half the battle here is context -
of offering routes to information that
make sense - not just giving people
lists to scroll through. That’s where
OpenURL as an agreed format
between electronic publishers is so
important : many of the big journal
aggregators to be found on the
library web pages allow us to
customise routes in to full-text
information. By switching on links
that we can follow through to full-
text content we can add value to
databases that may only give
summaries of journal articles.

For example, | can do a keyword
search on British Humanities Index
and follow through a link to another
of our databases Art FullText (see
Figure 1).

Mew Hot Topic: Tsunamis

Advanced Search Search Tools | Browse 0 Marked Records | Search History | alerts
E h

Quick Search

all Publication Types 2

Mark or Clear all on page | Update Marked List | Save, Print, Email

Sort by: | Most Recent First

1. Michelle Naismith Database:

Tripp, Sarah, Art Monthly (U.K.), no. 268, July-Aug. 2003, pp. 456, 1 illus. ARThibliographies Modern
Review of an exhibition of the film Au Revair Moodle Pozant (2003; illus.) by the artist Subject/ Artist:

Michelle Maismith on show at the Fruitmarket Gallery in Edinburgh (31 May-19 July 2003). Maismith, Michelle | Films:

‘iow Becord | EIFull Text Linking | Links to Holdings 21st century | Eshibition

Review
There are no more yhigue results for your search.
There are no morg/unigue results for your search.

Click here to run an OpenURL
search against other full-text
providers that we subscribe to

Click here to run an OpenURL
search against TalisPrism

The article happens to be about a video on a fictional renaissance mystic,
composer and general guru called Moodle Pozart! (sic). It took me a couple of
clicks to jump from a catalogue-type interface to the full-text from a different
provider, see the name in context in the pdf, decide the article wasn’t for me,
and go back again. If the search is ‘carried through’ from one provider to
another, then it matters less where the content is hosted originally, and more
how relevant it is to your existing search.

We are continuing to set up as many as these OpenURL sources and targets as
we can, to add value to existing electronic services. TalisPrism can be searched
from within Art FullText and Infotrac Custom Journals as a target — to help
locate printed copies of a journal (see Figure 2).

Figure 2

Unks ™ | addiress ] hitpifjweb.infotrac. galegroup comitwyinfomark/533/859/652370 Lenzipurl=rcl_SPOD__A1320025518dym=71xrn_3( v | [ Go

[

View other articles linked to these subjects:

Allen, Steve
_ View | 1% Periodical references

Video Recordings - Video Recording Reviews
| View | 7572 Periodical references
_ Seealso | 52 sther subdivisions

Music Educators Jowmal, May 1, 2005
other articles in this issue

Library holdings and other related sources

E:g Click here to search TTCE library catalogue for holdings of this publication =

qnt, e-mail, and other retrieval options

Browser Print — Fuef\ Text —
Reformat for printing (approzimately 1 page) from your browser. To return to
InfoTrac, use the back fuliction of vour browser

<

Click here to run an OpenURL
search against TalisPrism
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The search engine within CINAHL, for
example, can now be
used to run a search
against TalisPrism
and return not only
printed holdings of the
journal reference but

© File Edit  View

Figure 3

2} Ovid: Search Results - Microsoft Internet Explorer

Favorites  Tools  Help

links through to the
catalogue record for
that electronic journal
(see Figure 3).

Likewise, the
computing abstracts
database, INSPEC, is raf)
set up to return full-
text links to electronic
journals in Swetswise
— a provider that offers
electronic versions of
our printjournal
holdings.

What'’s the relevance
of all this to Moodle?
Moodle can be a

platform for such =
activity because of its

very open structure — you can link
into courses from anywhere and get
taken through to course content (via
the necessary authentication). You
can link out to electronic services via
TalisList or by citing a title link to an
electronic journal. Some databases,
such as the business database ABI
Inform, will allow you to save a
predefined search as an address that
could be pasted directly into a
Moodle course, so that any time that
specific search is run, it will always be
up to date. There are even ‘persistent
urls’ (bad Shakespearian joke here) in
our online music service, Classical
Music Library, that can link directly
to a movement of a sonata.

Yes, some of this technology can be
‘clunky’ at times, but it is improving,
as more and more publishers talk to
each other. For example, the legal
search engine, JustCite will offer an
opportunity to pull together some of
the legal databases in one provider-
neutral search engine that searches
across Butterworths, Justis and
Westlaw UK; we will be creating
Moodle content, accessible from the
library website, to explain how this
works.

Q) Back - EIRE o D search < Favorites 42 LY o R =)
links |} address |g‘] http:ffgateway.ut,ovid.comfgw1jovidweh, cai?Titles=5.5h. 14%7c2%7¢ | 08FORMAT =tteBFIELDS=TITLES2S=IDNIHKO! v| Go
A
Eesults of vour search; OpenURL.anp.
Eesults displayed: 2-11 of 11
Ge to Result: (@) Eesults Manager « Help « Logoff
Custornize Display |Reset Dizplay
[ 2. Chen ¥ Assessment of full-text sources used by serials management systems, OpenURL link resolvers, and mnported
e-journal MARC records. [Tournal Article, Pictonial, Tables/Charts] Owline Ipformation Review. 2004 28¢6): 4258-34. 14 i
AIV: 2005056208,
Abstract + Complete Reference « Full Text « UCE Holdings
[ 3. Robertson WC. Soderdahl PA Everything you wanted to know about 5FX but were afraid to ask. [Journgt Article,
Pictorial] Serials Librarian, 2004, 47(1/2): 129-38.
AIN: 2005050461,
Abstract + CAmplete Reference
[ 4. Wu CH. Keeping pace with OpenURL: a perspective. [Tournal Article, Pictorial] Serials Libghrian. 2004, 4771/2):
117-27.
AIN: 2005050453,
stract « Complete Reference
M & T Th TF ee o Ao RATH L AT Sl Al TF S T 1 o .- T AR AL SRS T Ll BT !

The UCE holdings option in a CINAHL result
list that runs a search against TalisPrism

To take advantage of OpenURL, as
well as our existing electronic
journals on TalisPrism, we will be
creating more catalogue entry points
for electronic services, and also will
be developing further links between
Moodle and the library website to
promote specific database guides.
We are also planning an electronic
journal management system that
harnesses OpenURL technology. In
the meantime, keep an eye open on
Inform, the library publication for
academic staff, which can be found
on the front door of http://
library.uce.ac.uk - where you will find

our latest news on electronic services.

And please don’t hesitate to getin
touch.

If you want to talk
further about any of
the above
please get in touch
mark.brown@uce.ac.uk
Extension 5291
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Adding SALT to your main course can be good for you...!

The Student ¢ pcldress ] hbtpsf . macdle uce. ac ukfeoursefvisw, phe?id=154 v| e
Agency for 8 Real time video of complete procedure =
Learning
Technology Here vou \f\{ill find é blood pressure measurelment Vidnleo cllw‘p showing the
: procedure in real time. Some of the key points are highlighted but it is
has been in essential that you also review the whole procedurs step-by-step to
Niall MacKenzie Operation for ensure that yvou understand the importance of sach step and the
a few months rationale behind it.
now and ‘2 BPM: Video clip of B/P measurement technigue - ... |‘
already there are some projects Fie | Ede/ vienihavoriesBRICOELCR :
coming to fruition. Qu - © - [¥ & €| Oseacn i
g | Accress €] hitp:tpwenrmonde uce ac ukimedfresour v (] Go ¢ Links > O
Lecturers have some great ideas for ~
their courses but it’s always been s quiz.
time consuming and technically
difficult to make things happen. le what the
ket on.
With the help of students paid an
hourly rate by SALT for producing
visually appealing multimedia
content, academics all over the 1
university are having their courses 10 = : O
enhanced with exciting materials.
’ O ACRRACACACH _@—'ﬁ “nd the skill of
One example mentioned elsewhere in - Sl L TR r= skille
this newsletter (page 11) is the Blood Figure 1
z;i?;%’:dhﬁiaé:,;i;nvevgtd;obuur:;for TW(? studgnts helped out on this departm(.ents. Mark dic! all the filming
delivery as part of the Skills Teaching pl‘O]eCt., Fiza Bardam and Mark work which was used in the video
team in Health & Community Care. H'etherlngton, bo'th fr.om BIAD but on of the complette p'rocedL'Jre (see
different courses in different Figure 1), while Fiza designed the
various Flash animations (see
Figure 2).
3 http:/ /www.moodle.uce.ac.uk file.php;154 /Labelled_Sphygmomanometer/sphyglabel_new.swi- Microsoft ;Iglll Am|t Bhaskar a nd

Shelley Raja are
Computing students
Glass Tabing The Sphygmomanometer Challenge and they are helping
Paul Bartholomew in
the School of
Radiography design
some multimedia
resources that will
help in Paul’s
teaching. Two
Mercury Column separate projects are

Dreap and drop the labels ro the cosreer parts

Cuff Containing Bladder

Bulb

Pressure Release Valve cu rrently n
development; the

first being an
interactive clickable
human that has links
to more detailed
information about
different parts of the
body (see Figure 3).

2mmHG Calibrated Marks

CHECE ANSWER

I'M NOT READY

Rubher Tubing To Cuff Nothing new there
you may think, with
numerous similar
resources on the
web. What is

Figure 2
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different is Address | (] hetpiffmnn moadle.uce ac. Lkimodresourcejview, phprid=6905 v B ks &) add+ Continue > Office in the Business
that the links - School. Placements
can be 2y ey ; e e = - Manager Kim Jones is
adapted via Moodle @ UCE » SALT - Rad01 » Res‘lm‘rces >>(I|(ka§|e human e working with SALT to
database Tl fuhere e ke fuman foject s beine dereted .| include filmed interviews
entries to suit — Hyper-Linked Cross-Modular with placement students
partlc.ular ‘ Self Study esource on Ioc.atlon abogt the!r
teaching Eoeterlor View experiences, which will
requirements. give new and prospective
Anterior View students a real feel for the
In other Posterior View benefits of a year in
words, industry.
clicking on
the head can _— We’re also filming Sheila
bring up o Griffiths, Senior Lecturer
some general e o in Fashion Design,
resources on . i e demonstrating various
the anatomy ML e e textile techniques that are
of the skull, very difficult to teach to
for example, large groups of students,
oritcanlink  |=—" Gionam | inasimilar way to the
to some very Figure 3 Blood Pressure
detailed Measurement course. The
resources videos will be combined

varied, which is a crucial skill to be
mastered by radiography students.
For obvious reasons, this is best done
virtually, rather than practising on
real people with real radiation. (see
Figure 4).

that demonstrate a very specific topic
depending on how the lecturer wants
to set up the resource.

The link could be to a PowerPoint
presentation, a video clip, an
animation or resources on the web.
All the lecturer needs to do is change
the link in the database and the
resource becomes tailor-made for
that usage. It is hoped that this
resource may become shared
nationally through the JORUM
project.

Once again, the resource can be
adapted by inputting specific images
via a database that demonstrate
particular points and the 3D head can
also be replaced, depending on which
part of the world you are from!

Other projects in the pipeline include

The second resource is a ‘tilting head’ a promotional CD for the Placements

that
allows
radio-

i http://mors.students.uce.ac.uk/d05295637/chumanv4,/radd2v13,/rad02vi4.s

=1

Fle Edt Yiew Faverkes Tools Help ‘

qmcack - = - (@) at | Qoearch GFavorites hreda <% | EN- S = =] 4L

graphy o ew Jwe &7

addross [{@] httpjmars. students uce ac, ukjd0S295637(chumane4fradd2y 1 3fradlzvi 4. suf

students
to see the
results of
X-rays
taken at
varying
degrees.
A3D
head can
be moved
and
rotated
and also
the angle
at which
the X-ray

You have
reached
the first

set.

is taken @] Done

[ 1| |8 Localintranet y

can be Figure 4

with colour electronic versions of
notes previously given out to the
students as black and white
photocopied binders.

Two other exciting projects will
hopefully involve using students from
the Birmingham School of Acting.
One involves acting out some roles
for a Theraputic Communication
course run by Jim Chapman, and
Andy Walsh is looking to film

six "patients” exhibiting various
states of mental illness e.g.
depression, schizophrenia, suicidal,
addictive, agoraphobic etc. which
should provide some good meaty
roles for budding thespians...!

Finally, the student actors will also
help in filming some resources for a
Moodle course being put together by
Lara Cartwrightin Careers. Lara is
working part-time on a course for
Personal Development Planning
(PDP).

If you have a project idea for SALT
then please get in touch; we’d like
to have projects running in all
faculties and so far Education,
Conservatoire, LHDS and TIC aren’t
represented. Also, if you’d like to
recommend students from your
courses to work with us then please
ring on 0121 3316784 or email
niall. mackenzie@uce.ac.uk.
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B Moodle1.5.1

As we put the finishing touches to
this newsletter, Moodle 1.5.1 has just
been released, which we will rapidly
install on the test server. Hopefully, by
the time that you read this you will be
able to use 1.5.1 for real. Here are just
a few of the major enhancements:

O Improved Accessibility, aiming
for compliance with SENDA
legislation.

O Averystrong Themes system,
allowing very fine control of how
every page looks at the level of a
course or even individual user.

O Anintegrated Messaging feature
for direct communication
between all users on the site,
featuring real-time popup
windows.

O Anew extended Gradebook
allowing custom weighting of
different activities.

NB: The learning Journal will now be
incorporated in Online Assignments —
so check out your existing
modules!

B Moodle1.6

It’s possible that we will be up to
version 1.6 by the time the academic
year starts — but don’t hold me to it!
This is again of major significance, as
it heralds the integration of Moodle
(the World’s leading Course
Management System) and LAMS (the
World’s leading Learning Design
System). We will then be able to use
powerful design tools including
‘digital lesson planning’.

Also, this release will introduce Blogs
as the main tool for reflective
activities.

B CourseGenie

All staff should now have
CourseGenie on their desktops — if
not, then please contact your faculty
IT Support. CourseGenie is the Word
plug-in that converts your documents
into ‘little websites’ by just a few
clicks of the mouse. These can then

be uploaded into Moodle, enabling
more visually appealing

resources. Using CourseGenie

will also help to ensure that

the content you putinto

Moodle is SENDA compliant.
Check out our second
newsletter for more details.

B Repository for
Learning
Objects

Also in our second

newsletter were a few

words from Peter

Ebrey about a new

interface to the digital

library. This is where

staff will be able to

upload large media

files, such as video,

to be accessed

from any Moodle

module by

simply copying

the URL—a

great way to

share resources

and reduce the

development time. Simon Baker and
Felix Azige in IT Services are working
on this right now, and we hope this is
up and running for the start of the
next academic year. The only
stumbling block at the moment is
coming up with a memorable
acronym!

H JORUM and WILMER

On the theme of sharing and cutting
development time, please note that
the JISC national repository for
learning objects (JORUM) http://
www.jorum.ac.uk/

and regional repository (re-named
WILMER) will open soon.

B Finding us!

Unfortunately, during the annual
game of musical chairs, by the time
the music stopped we had nowhere
to sit — so you can no longer find us
in Attwood A042. Late September you
should be able to find us in Level 2 of
Edge Building, next to Café Edge.

B Tutor for Learning
Technology Development
(Implementation)

And just before this goes to the
printers — we have finished the
interview process and hope that our
new addition to the team will join us
when our new accommodation is
ready in September.
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5 September 2005
Planning for blended learning
Manchester Metropolitan University

http://www.heacademy.ac.uk/SSeLF.htm

6-8 September 2005
ALT-C 2005: exploring the
frontiers of e-learning -
borders, outposts and
migration.

University of Manchester

ALT-C 2005 €ALT

http://www.alt.ac.uk/altc2005/

14-16 September 2005
International Conference on
Teaching and Learning with
Technology in Art Design and
Communication

University of the Arts London

IT Research & Development Unit.

http://www.arts.ac.uk/itrdu/conference/

27 September 2005
OLT-2005

Beyond Delivery Conference
Queensland University of
Technology

' OLT-2005

https://olt.qut.edu.au/udf/olt2005/

27-28th October 2005
ePortfolio 2005
Robinson College
Cambridge

http://www.eife-l.org/portfolio/ep2005/

15-16 November 2005
World of Learning Conference
and Exhibition

NEC Birmingham

world of .

learning

http://www.learnevents.com/

17-19 November 2005

4th WSEAS International
Conference on E-Activities
Florida International University

WsgAS

http://www.worldses.org/conferences/2005/
florida/e-activities/index.html

28-30 November 2005
Best Practices in e-learning
Online Conference
Hosted by University

of Calgary

@ UMIVERSITY OF
&Jj_

http://elearn.ucalgary.ca/conference/

30 November -

2 Deceber 2005

11th International Conferecne
on Technology Supported
Learning and Training

Berlin

ONLINE
EDUCA
BERLIN

http://www.online-educa.com/en/
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